conceptualize team social cohesion as team members' feelings of belongingness or attraction to the group (see also Carron, 1982) . Barrick, Stewart, Neubert, and Mount (1998) found significant links between communication competence in teams and indices of social cohesion. In order for social cohesiveness to emerge, quality relationships need to be established within the team (Mitchell, 1986) .
Effective and socially appropriate communication enhances the quality of relationships (Smith, Smith, Olian, Sims, O'Bannon, & Scully, 1994) . We propose that:
H3: A student team member's communication effectiveness and appropriateness will be positively related to their perceptions of team social cohesiveness.

Emotional Intelligence, Communication and Social Cohesion
As noted above, there is evidence of positive links between EI and team social cohesion (Abraham, 1999; Rapisarda, 2002) , between team member EI and communication efficiency with fellow team members (Jordan & Troth, 2004) , and between individual communication competence and perceptions of team social cohesion (Barrick et al., 1998) .
We argue that the main mechanism by which EI influences individual's perceptions of team social cohesion is through the mediating influence of individual communication competence.
To date this link has not been theoretically or empirically explored.
We argue this mediated effect occurs because students higher in EI will engage in more positive interpersonal behaviors (Elfenbein et al., 2007) , including competent communication. They will also have greater ability to influence the communication behaviors of other team members. Reciprocal communication within the group, initiated by students higher in EI, will promote their feelings of attraction and belongingness to the team (Mitchell, 1986 
Method Participants
Our final sample comprised a total of 273 business university students belonging to 75 teams (with 3 or more members) who voluntarily completed surveys at time 1 and time 2. This final sample represented an overall response rate of 48%. Survey 1 was completed by 376 (66%) participants and Survey 2 was completed by 540 (95%). They belonged to teams where the average team size was 5 members (M = 5.36, SD = 2.10), ranging from 3 -8 members. Of these, 122 (45%) were male and 151 (55%) were female; 142 (52%) were born in Australia and 131 (48%) were born overseas. Mean age was 22 years (SD = 4.30), ranging from 17 to 45 years.
Procedure
Respondents worked in a single team to complete group work over a semester.
Respondents formed self-selected teams with no prior history of working together and met every week in class to undertake group work for approximately eight weeks. An initial survey was administered in class during the second week of semester to assess students' perceived Emotions (e.g., "I am able to cheer team members up when they are feeling down") .
Respondents indicated their level of agreement with each item using a 7-point format (1 = strongly disagree to 7 = strongly agree). Items for each subscale were averaged to provide a score for each respondent. 
Control variables. Gender and national origin (Australian; not born in Australia)
were included as control variables. Information on the team size was also collected.
Results
Interrater Reliability Checks and Descriptives
Within-group inter-rater reliabilities were conducted because the ratings of independent observers are often idiosyncratic. This is important to establish agreement across peer raters for communication effectiveness and appropriateness for each group member (James, Demaree, & Wolf, 1993) . Overall scale reliability for communication appropriateness and effectiveness using all available peer ratings for the 75 groups (n = 1775 peer ratings for 380 ratees) was calculated to ascertain the consistency of team members' ratings. Overall (Pelled, Eisenhardt, & Xin, 1999) - Table 1 about here
Mediational Analyses
We tested our mediation hypotheses (Hypotheses 1-4) using Preacher and Hayes' (2004) SPSS macros to calculate bootstrapped multiple mediation effects. The indirect effects method of conducting mediation analyses is considered superior to the combined approach of using the Baron and Kenny (1986) method and Sobel tests (Preacher & Hayes, 2004; Preacher, Rucker, & Hayes, 2007) . Table 1 We found a student's ability to deal effectively with others emotions in a team setting is viewed favorably by team mates in terms of communication competence, and in terms of the student's own perceptions of team social cohesion (Mayer & Salovey, 1997) . Unexpectedly, a student team member's ability to recognize their own and others' emotions did not impact on their communication competence as perceived by their team-mates, nor promote their feelings of belongingness. Indeed, there is some empirical research to suggest emotional awareness might be an impediment to functioning within teams (Jordan & Troth, 2004) Our finding that only others' emotional management promotes social cohesion via communication effectiveness also needs to be considered in terms of our collection of peerratings of student communication. Peers were asked to rate individual team members on their ability to achieve communication goals. We suggest that high ratings of communication effectiveness requires the student, in addition to being collaborative (e.g., listening to others point of view, suggesting collective solutions), to predominantly engage in the persuasive influence of other members about team goals. A student's ability to communicate persuasively is likely to be salient and observable to peers when evaluating the student, particularly if the communication has been directed at them. We argue that the ability to manage others emotions is a major determinant of the degree to which a student can Furthermore, the reported influence of EI on individual behaviors has been commonly associated with small effect sizes (Jordan & Ashkanasy, 2006; Roberts, Zeidner, & Matthews, 2001 ) and it may be the case that data from a larger sample would have provided the statistical power to observe the impact of the other EI abilities on individual perceptions and peer-rated behaviors.
Implications for Theory and Practice
This study increases understanding about how EI is resourced and utilized within student teams and, via the promotion of competent communication processes, increases student perceptions of social cohesion. Researchers suggest team social cohesion helps individuals gain a sense of identification and maximize their potential for team performance (Deeter-Schmelz et al., 2002) . The findings also contribute to existing work that explores individual and contextual factors that influence perceptions of team social cohesiveness (Mullen & Copper, 1994) and literature that suggests the EI abilities of team members are an important antecedent of team processes (Ashkanasy & Dasborough, 2003; Bell, 2007) .
We noted in our introduction that university students generally dislike group work.
The mediating effect found for communication competence has practical implications. The level of student's EI may be a useful factor to consider when determining student team allocation configurations. While there is debate over whether EI can be trained (Lindebaum, 2009) , there is strong evidence communication skills can be trained and communication norms can be learned. Communication skills training early in a university degree could result in students better able to engage in teamwork and have a more positive experience. This suggests the development of communication and emotional skills should become an important part of team building to ensure a maximum opportunity for optimizing performance (Jordan & Ashkanasy, 2006) .
Limitations and Future Directions
One limitation is our use of an EI self-report measure. Although the WEIP-S has been validated (Jordan & Lawrence, 2009 ) and used in previously published research (Kellett, Humphrey, & Sleeth, 2006) , there is debate regarding the validity of self-report measures of EI and the need to control for both personality and cognitive intelligence (Roberts et al., 2001 ). We believe it would be worthwhile to examine in university course contexts the impact of EI on communication, and perceptions of team processes, using both self-report and ability-based EI measures, and to control for personality and cognitive intelligence. Data dependence effects are another possible limitation (Henderson, Wayne, Shore, Bommer, & Tetrick, 2008) . Our individual student data is nested within student teams. This means that some of the variance explained in individual perceptions of team social cohesion may be due to differences between student teams. Unfortunately, current multi-level modeling statistical techniques cannot analyse bottom-up cross-level theoretical models to statistically separate the variance attributable to individuals and teams. Given that we were able to establish a significant indirect link between individual-level EI, communication effectiveness and perceptions of social cohesion within student teams, future research should also try to establish whether such a link is theoretically and empirically plausible at the team level (team EI, team communication effectiveness, team social cohesion), and whether this team-level mediated mechanism also impacts on student team performance outcomes. O'Boyle, Humphrey, Pollack, Hawver, and Story's (2011) meta-analysis provides convincing evidence that EI (ability-based or self-report measures) predicts work performance. It is conceivable this will also translate to performance in student teams. Note. Dichotomous variable codes for gender: male=1; female = 2; National origin: 0 = Australasian born; 1 = non-Australasian born; Cronbach's alpha reliabilities appear in parentheses along diagonal. * p < .05, ** p < .01.
AdjR 2 = .10, F (5, 267) = 7.07, p < .01. 
